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For more than forty years, the Council of Urban
Boards of Education has been at the forefront in
helping urban school districts strive for
excellence. Established in 1967 by NSBA'’s
Board of Directors, CUBE is the only national
membership organization governed solely by
urban school board members dedicated to the
needs and interests of urban school boards.
CUBE’s mission is to create opportunities for
urban school board leaders to gain the knowledge
and skills necessary to be effective policy makers
and advocates for excellence and equity in public
education.

CUBE represents over 110 urban school districts
in 35 states and the Virgin Islands. Our member
districts educate nearly 8 million students in
almost 12,000 schools with a collective budget of
$99 billion. CUBE helps urban school board
leaders find solutions to challenges at the local
level and seeks to improve their policy making
effectiveness. CUBE creates a forum for urban
school board members to share innovative
practices through issues seminars, conferences,
legislative advocacy, research projects,
professional networking opportunities, specialized
publications, and local governance and policy
assistance.

CUBE remains committed to closing the
achievement and opportunity gaps and educating
students in racially, ethnically, linguistically, and
socio-economically diverse settings.

The CUBE program is the urban component of the
National Affiliate program at NSBA. You must be a
member in good standing with your state school boards
association to participate in CUBE.
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ABOUT THE COALITION FOR COMMUNITY SCHOOLS

An alliance of more than 170 national, state, and local organizations, the Coalition represents orga-
nizations engaged in community development and community building; education; family support
and human services; government; health and mental health services; policy, training, and advocacy;
philanthropy; school facilities planning; and youth development as well as local, state, and national
networks of community schools.

e Coalition’s mission is to mobilize the assets of schools, families, and communities to create a
united movement for community schools. Community schools strengthen schools, families, and
communities to improve student learning.

COALITION FOR COMMUNITY SCHOOLS STAFF

Martin J. Blank, Sta Director
Amy C. Berg, Research Director
Meagan Lindsay, Program Assistant

e Coalition for Community Schools is sta ed by the Institute for Educational Leadership.

ORDERING INFORMATION

e full report is available for download free of charge at www.communityschools.org. Contact:

e Coalition for Community Schools
c/o Institute for Educational Leadership
4455 Connecticut Avenue, NW, Suite 310
Washington, DC 20008

T (202) 822 8405
F: (202) 872-4050

E-mail: ccs@iel.org
Web site: www.communityschools.org
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PURPOSE

he purpose of this document is twofold:

¢ To outline a rationale for the community school as
a primary vehicle for increasing student success and
strengthening families and community

¢ To define specific results that community schools seek—
both in terms of how they function and in relationship to
the well being of students, families and communities.

e information in this document reflects the work of community school advocates
and practitioners at the national, state, and local levels. It is intended as a resource for
local policymakers and practitioners who wish to explore or implement a community
school strategy. It is not a prescription; each community school initiative and individual
community school must define and explain the results it is seeking to its constituency in terms

that reflect its unique conditions and circumstances.

The Community School Vision

A community school is both a place and a set of partnerships between
school and community. It has an integrated focus on academics, youth
development, family support, health and social services, and communi-
ty development. Its curriculum emphasizes real-world learning through
community problem solving and service. By extending the school day
and week, it reaches families and community residents. The commu-
nity school is uniquely equipped to develop an educated citizenry, to
strengthen family and community, and to nurture democracy in the
twenty-first century.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -3- A Rationale and Results Framework
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RATIONALE

here is a tendency in education reform to disregard the

role of family and community. In recent years, the focus of
education reform has been predominantly inside the school,
focused on standards, testing, and teacher quality. It has all
but ignored the external factors that influence student
achievement such as family circumstances, poverty, health,
cultural di erences, student engagement, and others.

THE PROBLEM

While the public recognizes the importance of these non-school factors, school reform
e orts have ignored them. e recent 38th Annual Phi Delta Kappa/Gallup Poll of the
Public’s Attitudes Toward the Public Schools indicates that 70 percent of Americans
blame societal factors for the achievement gap and high dropout rates while only 22
percent fault the schools. Public Agenda’s June “Reality Check 2006,” a set of public
opinion tracking surveys on key public education issues, showed that:

“key segments of the public increasingly see standards and testing as a
‘Johnny-one-note approach.” ey are concerned about...school climate,
family support, and social problems that are seeping into the school.”

Research published by the Educational Testing Service confirms these public
perceptions. Parsing the Achievement Gap by Paul Barton identified eight factors
before and beyond school that influence the achievement gap; among them are parent
participation, student mobility, hunger and nutrition, lead poisoning, low birth weight,
and television watching.

THE SOLUTION

Community schools recognize that many factors influence the education of our chil-
dren. isis why they work to mobilize the assets of the school and the entire commu-
nity to improve educational, health, social, family, economic, and related results.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -4- A Rationale and Results Framework
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Community schools function as active agents of change in the lives of students,
families and their communities. Leaders of community school initiatives know that suc-
cess in school, strong families, and healthy communities are intertwined.

Partners pursue a balanced approach that recognizes the importance of academic and
non-academic factors and the value of developing social capital to support young people.

Community schools achieve this balance by creating the Conditions for Learning.
ese conditions, based on research from multiple fields, describe the comprehensive
and supportive environment necessary to educate all students to high standards.

e experience of the Coalition for Community Schools suggests that fulfilling
these conditions will enable public schools and their communities to more readily
achieve the multiple purposes of public education—to help students develop the aca-
demic and social competencies to succeed in life and to prepare them to be productive
participants in our democracy. e collective presence of these conditions, and the
interaction among them, increases the likelihood of success for all.

The Conditions for Learning

¢ Early childhood development is fostered through high-quality,
comprehensive programs that nurture learning and development.

¢ The school has a core instructional program with qualified teachers,
a challenging curriculum, and high standards and expectations for
students.

¢ Students are motivated and engaged in learning—both in school
and in community settings, during and after school.

¢ The basic physical, social, emotional, and economic needs of young
people and their families are met.

¢ There is mutual respect and effective collaboration among parents
and school staff.

¢ The community is engaged in the school and promotes a school
climate that is safe, supportive, and respectful and that connects
students to a broader learning community.

To learn more about the conditions for learning, go to:
http://www.communityschools.org/mtdhomepage.html|

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -5- A Rationale and Results Framework
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Partnership is one of the most importance principles of e ective community
schools. No single entity can create all of these conditions, so community schools build
partnerships between the school and other organizations and institutions, both public
and private. Often, a lead organization coordinates the relationship between the school
and its community partners, bringing new expertise to the school and reducing the
burden on school sta . e lead organization can be a community-based organization, a
public agency, or the school itself.

Community schools intentionally align resources and relationships toward specific
results for students, families, schools, and the community. School and community set
priorities for action together.

Guiding Principles for Community Schools

¢ Foster strong partnerships: Partners share their resources and ex-
pertise and work together to design community schools and make
them work.

¢ Share accountability for results: Clear, mutually agreed-upon
results drive the work of community schools. Data helps partners
measure progress toward results.

¢ Set high expectations for all: Community schools are organized to
support learning. Children, youth, and adults are expected to learn
at high standards and to be contributing members of their commu-
nity.

¢ Build on the community’s strengths: Community schools marshal
the assets of the entire community—including the people who live
and work there, local organizations, and the school.

¢ Embrace diversity: Community schools know their communities.
They work to develop respect and a strong, positive identity for
people of diverse backgrounds and are committed to the welfare of
the whole community.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -6- A Rationale and Results Framework
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RESULTS FRAMEWORK

he Community Schools results framework is divided into
two parts. e first part focuses on the specific results related
to the learning and well-being of students, as well as their
families and communities, and includes specific indicators
for measuring progress toward these results.

e second part addresses the capacity of a community school to attain the results it
desires, and how to measure that capacity. e greater the capacity of the community
school, the more likely it is to achieve its desired results for students, family, and community.

PART 1. STUDENTS ARE SUCCESSFUL IN SCHOOL AND IN LIFE

Exhibit 1 outlines seven results that are essential for student success.

¢ Children are ready to enter school

Student succeed academically

Students are actively involved in learning and in their community
Students are healthy: physically, socially, and emotionally.
Students live and learn in stable and supportive environments
Families are actively involved in their children’s education
Communities are desirable places to live.

L R R 2R 2R 2R 4

e reader will note the figure suggests that the interaction between the conditions
for learning contributes to more than one result.

Specific indicators for measuring progress toward each result are proposed. ey
represent a comprehensive list of the most important indicators being used currently
by various community schools. e Coalition anticipates that local community school
leaders will use this framework as a starting point for defining results and indicators that
are responsive to their own challenges and circumstances.

e Coalition has prepared two additional documents to support this results framework.

¢ Research Rationale: is research document provides evidence that the indicators
chosen provide important tracking information for achieving a particular result.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -7- A Rationale and Results Framework
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is document is available on the Coalition’s website: www.communityschools.
org/resultshome.html.

+ Data Sources: In many instances the data source is self-evident (e.g., school at-
tendance, family participation in parent-teacher conferences). To obtain dif-
ferent types of data, surveys of parents, teachers, and others will be required.
Surveys that have demonstrated both validity and reliability for these purposes
are available for public use on the Coalition’s website: www.communityschools.
org/resultshome.html.

Finally, a future resource is planned for suggesting specific, evidence-based programs
that are most likely to move particular indicators forward. is resource would tap the
experience of local community school initiatives with particular programs and services.

PART 2. SCHOOLS FUNCTION FULLY AS COMMUNITY HUBS

Student success relies on the e ective operation of community schools—interperson-
ally and organizationally. Strong leadership and management, alignment of resources to
achieve specific results, and strong relationships among students, parents and families,
school personnel, and community partners are all pivotal. Together they create a solid
infrastructure and the capacity to build student success.

Exhibit 2 includes a set of indicators for determining whether the community
school has the capacity to function e ectively as a hub of the community.  ese indica-
tors reflect the operating experience of community school practitioners and advocates.
Use the form as a tool for measuring the opinions of key actors at individual commu-
nity schools to assess progress against each of the indicators. Dialogue about the results
shown by the assessment data is vital for improving performance.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -8- A Rationale and Results Framework
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Exhibit 1. Community Schools Framework for Student Success
“Students Succeeding at School and in Life”

CONDITIONS FOR LEARNING

Early childhood development is fostered
through high-quality, comprehensive
programs that nurture learning and
development.

The school has a core instructional pro-
gram with qualified teachers, a challeng-
ing curriculum, and high standards and
expectations for students.

Students are motivated and engaged in
learning—both in school and in commu-
nity settings, during and after school.

The basic physical, social, emotional, and
economic needs of young people and
their families are met.

There is mutual respect and effective col-
laboration among parents, families, and
school staff.

The community is engaged in the school
and promotes a school climate that is
safe, supportive, and respectful and that
connects students to a broader learning
community.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS

RESULTS

Children Are Ready
To Enter School

Students Succeed
Academically

Students
Are Actively
Involved in
Learning and
the Community

Students
Are Healthy
Physically,
Socially, and
Emotionally

Students Live and
Learn In Stable
and Supportive

Environments

Families
Are Actively
Involved in
Children’s
Education

Communities
Are Desirable
Places to Live

INDICATORS

¢ Immunization rates

+ Blood lead levels

+ Parents read to children*

+ Children attend early childhood programs*

+ Receptive vocabulary level

+ Families connected to support networks/services

+ Standardized test scores

+ Students demonstrate competencies via multiple
modes

+ Graduation rates

+ Dropout rates

+ Teacher attendance rates

+ Attendance rates

¢ Suspension rates

¢ Truancy rates

+ Students reporting feeling connected to the school*

+ Percent of students engaged in and contributing to
community*

+ Homework completion rates*

+ Percent of students demonstrating social and per-
sonal competencies*

+ Percent of students demonstrating well-being on a
range of health indices (e.g., immunizations, obesity,
vision, hearing, asthma, STDs, pregnancy, substance
abuse)*

+ Students have access to good nutrition*

+ Percent of families whose basic needs are met*

+ Student mobility rates

+ Percent of students reporting relationship with car-
ing adults*

+ Incidence of bullying*

+ Incidence of school vandalism*

+ Percent of families who report involvement with
children’s education*

+ Percent of families who participate in parent teacher
conferences*

+ Percent of families who report positive interactions
with school*

+ Percent of teachers who report positive interaction
with families*

+ Employment/employability rates*

+ Rate of participation in adult education programs*
+ Rate of participation at school events*

+ Percent of residents with health insurance

+ Neighborhood crime rates

* Denotes indicator that may need to be assessed using surveys or other

self-report measures.

A Rationale and Results Framework
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Exhibit 2. Indicators of Capacity
“Schools Function Fully as Community Hubs”

DIRECTIONS: Rate each of the following statements by circling the number that best represents your opinion.

KEY: 0=No opinion/information at this time; 1=Strongly disagree; 2= Disagree; 3=Somewhat disagree; 4= Neither agree/disagree; 5=Sp,ewhat agree; 6=Agree; 7=5trongly agree

No opinion/ Strongly  Disagree Somewhat Neither Somewhat Agree  Strongly

Leadership and Management information disagree disagree agree/disagree agree agree

1. Our principal provides supportive leadership. 0 1 2 3 4 5 6 7

2. A community school coordinator is present on a full-time basis. 0 1 2 3 4 5 6 7

3. Our coordinator facilitates close communication between the principal, 0 1 2 3 4 5 6 7
school staff, and community partners.

4. The community school coordinator is an active participant on the school 0 1 2 3 4 5 6 7
leadership team.

5. Key stakeholders have agreed upon a clear vision and guiding principles for 0 1 2 3 4 5 6 7
our community school.

6. Teachers view the efforts of community partners as supporting their work. 0 1 2 3 4 5 6 7

7. Trust s present among school administrators, teachers, parents, family 0 1 2 3 4 5 6 7
members, and community partners.

Results and Data

1. Working with staff, families, and community partners, our community 0 1 2 3 4 5 6 7
school has identified desired results.

2. Our community school has identified baseline indicators for measuring 0 1 2 3 4 5 6 7
students, family, and community progress.

3. Our community school uses data-based methods to determine its priorities 0 1 2 3 4 5 6 7
and assess progress regularly.

4. Our community school analyses data and reviews the results to adjust 0 1 2 3 4 5 6 7
implementation strategies when appropriate.

Relationships with Partners

1. Community partners see our school as an inviting and productive place to 0 1 2 3 4 5 6 7
provide programs and services.

2. Effective communications mechanisms are in place between school staff and 0 1 2 3 4 5 6 7
community partners.

3. Effective communications mechanisms are used regularly to inform parents, 0 1 2 3 4 5 6 7
families, and residents, as well as community leaders and the public about
the accomplishments and needs of our community school.

Planning and Decision Making

1. Aplanisin place for aligning and coordinating supports and opportunities 0 1 ) 3 4 5 6 7
from the school and the community in order to achieve specific results.

2. The plan demonstrates clear linkages between in-school and after-school 0 1 ) 3 4 5 6 7
curriculum.

3. Aflexible, decision-making group guides the work of the community school. 0 1 ) 3 4 5 6 7

4. The decision-making group’s members represent all key stakeholders, 0 1 ) 3 4 5 6 7
including parents or family members, community residents, school staff, and
community partners.

Parent and Community Participation 0 1 ) 3 4 5 6 7

1. Our community school welcomes diversity. 0 1 ) 3 4 5 6 7

2. Theleaders of our community school facilitate honest conversations among
students, families, and residents from different ethnic and racial groups. 0 1 ) 3 4 5 6 7

3. Parents, family members, and community residents play active and effective
roles in our community school. 0 1 ) 3 4 5 6 7

4. Community residents use the school as a focal point for addressing com-
munity issues and challenges and for celebration.

Sustainability

1. Our community school has developed a long-range plan for financial 0 1 2 3 4 > L 7
sustainability.

2. Our community school is the early stages of implementing a long-range
financial plan.

COMMUNITY SCHOOLS: PROMOTING STUDENT SUCCESS -10- A Rationale and Results Framework
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Mission Statement

e Coalition’s mission is to mobilize the assets of schools, families, and communities
to create a united movement for community schools. Community schools strengthen
schools, families, and communities to improve student learning.

Steering Committee

Ira Harkavy, Chair
Center for Community Partnerships
University of Pennsylvania

Lisa Villarreal, Vice Chair
e San Francisco Foundation

Carlos Azcoitia
Chicago Public Schools

Doris Baylor
Minneapolis YMCA

Amanda Broun
Public Education Network

Daniel Cardinali
Communities In Schools

Joan Devlin
American Federation of Teachers

Joy Dryfoos
Independent Researcher

Roberta Hantgan
National Education Association

Ayeola Fortune

Council of Chief State School O cers

Josephine Franklin

National Association of Secondary School

Principals
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Cli ord Johnson
National League of Cities

Peter Kleinbard
Fund for the City of New York

Beth Lapin
School of the 21st Century, Yale University

Karen Mapp
Harvard Graduate School of Education

Mary Jo Pankoke
Nebraska Foundation for Children and Families

Steve Parson
National Community Education Association

Jane Quinn
Children's Aid Society

eresa Seery
KnowledgeWorks Foundation

Sharon Adams Taylor
American Association of School Administrators

Alison Yaunches
e Rural School and Community Trust

Martin J. Blank, Sta Director
Coalition for Community Schools
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Test Scores, Attendance, Graduation, College-Going Rates

Community schools deliver compounding results for students, fumilies and community. The following examples were gathered from community
schools around the nation from 2007-2009 data on academic achievement and nonacademic development.

Academic Performance Plus

v

National — Communities in Schools (CIS), the largest nationwide model of community schools, reported that schools that fully
implement the CIS Model of integrated student services have higher percentages of students achieving math and reading proficiency
than did students in other schools.

California —

0 San Mateo County Community Schools most seasoned community schools have students who regularly reach the state’s
Academic Performance Index standards and achieved advanced scores on the state’s English Language Arts assessment.

0 InRedwood City, CA, Taft Elementary School is one of only nine schools in the state to come out of PI status under NCLB in 2009.

0 Anna Yates Elementary School in Alameda County saw an increase in their API (California State’s Academic Performance Index,
which is more rigorous than AYP) by 41 points and Emery Secondary School, in the same county, saw their API increase by 27
points. These results in student achievement are further highlighted when compared to an average increase of 19.2 points for the
15 others districts in Alameda County. These scores are almost double the average county rate of increase.

New York, NY — In a 2009 study comparing Children’s Aid Society (CAS) community schools to other New York City schools,
CAS schools’ students scored significantly higher on math tests than students in other city schools. Furthermore,

0 CAS schools do particularly well with the lowest 1/3 of students, making at least one year of academic progress in both
elementary and middle schools.

0 Every CAS elementary school scored at least 70% on progtess; city-wide mean is 50%. PS 8 scored 100%, meaning no schools
in the city did better on progress.

0  All CAS middle schools but one (IS 166) outperformed peer and city-wide schools in making one year of progress, with MS 319
and MS 324 at 100 percent, and CAS middle schools academically outperformed peer schools in math progress for the lowest
1/3 of students.

Chicago, IL — The 150 schools in the Chicago Community School (CSI) Initiative have delivered standardized test results that show
a steady closing of the achievement gap with other Chicago schools. CSI links out-of-school time to increased reading and math scores.

Cincinnati, OH — During the 2007-08 school year, nine Cincinnati Public School pilot community schools showed promising trends in
the benchmarks they strived to achieve, including school rating (continuous improvement), student enrollment (10% increase), behavior
incidents (10% decrease), achievement tests (10% increase in proficient or better), dental health (90% fully screened and treated), AYP
index (met), average daily attendance (93% daily), student stability (5% increase), physical health (95% immunized), and developmental
assets (5% increase). All nine sites showed progress toward meeting benchmarks, but two schools (Winston Hills Academy and Riverview
East) made significant strides, meeting 89% of the benchmarks for 2007-08. Key factors that have been attributed to the success of these
schools include:

* A full-time resource coordinator.
*  Full-time co-located community partnerships including daily afterschool programming.
*  Aschool nurse and an on-site mental health professional.

*  Ongoing, meaningful community & parent engagement.

Community Schools Producing Results That Turn Around Failing Schools | Coalition for Community Schools | February 2010 1



Graduation Rates, Attendance and Dropout Rates

v

Communities in Schools is the only research-based dropout prevention program in the country proven to increase graduation rates,
graduating students on time with a regular diploma, compared to organizations listed in the U.S. Department of Education;’s What
Works Clearinghouse.

In New York City, in a 2009 study comparing CAS community schools to other New York City schools, those with on-site health
clinics tend to have higher attendance than those without. Also, CAS students who participated in after school programs for three or
four years had better school attendance than students who participated in less time or no time at all.

In Providence, R, in data collected in late 2009, there were 55% fewer incidences of chronic absenteeism among participants in
Providence Full Service Community Schools (FSCS) programs than in the general school population and children with parents in
Family Literacy had a 97.3% attendance rate.

In Tukwila, WA, Community Schools Collaboration’s on-time graduation rate has increased annually since 2001; the rate of absentee
and drop-outs for middle and high school students also has dropped.

Improved Behavior

v

In Chicago, CSI students have consistently demonstrated significantly lower numbers of serious disciplinary incidents compared to
schools with similar demographics.

Shaw Middle School in Philadelphia, a community school partnering with the University of Pennsylvania, saw suspensions decrease
from 464 to 163 over a span of six years.

CAS Community Schools found significant increases in self-esteem, career, and other aspirations for surveyed students and decreased
reports of problems with communication across all three study years.

In another New York City-based community school model, New York City Beacons, students reported that they were less likely to

intentionally hurt someone physically, damage other people’s property, steal money, or get into a fight.

Parent Involvement

v

Carlin Springs Elementary School in Atlington, VA, a Washington, DC-suburb, serves a high population of children from non-
English speaking families. To improve communications with parents, the school provides adult ESL classes. This effort has paid off as
95% of parents taking ESL classes also attended parent-teacher conferences at the school and report that they are now more likely to be
engaged in their children’s education.

In Sayre High School in Philadelphia and Independence School District in Independence, Missouri, 90% of Family Fitness Night
participants reported that they are eating healthier and exercising more.

In Providence, RlI, in data collected in late 2009 on FSCS, in a school of approximately 350 students, a total of 333 different adult
family members participated in school-based family engagement events in that year. 116 parents participated in 3 or more school-based
family engagement events. 89% of parents demonstrated significant improvement in their ability to communicate and relate to their
child’s school environment. 46% of parents in Family Literacy classes increased an Educational Functioning Level—the equivalent of 2
grade levels in reading.

In the San Mateo County Community School study, parent skills and capacities saw statistically significant improvements. Results
show that 93% of parents attended parent/teacher conferences and a high percentage of parents encouraged their child to complete
homework and talked to their child about school.

Community Schools Producing Results That Turn Around Failing Schools | Coalition for Community Schools | February 2010 2



Community School Profiles

A 2009 Coalition for Community School report, Raising Gradvation and College Going Rates — Community High School Case Studies),
demonstrates how high schools with deep and purposeful ties to community are improving student performance. Schools featured in the report get
their strength from the local community as they create personalized environments, ensure a relevant and rigorous curriculum, and build sustainable
partnerships that put a caring adult in students’ lives before, during and after school.

George Washington Community High School —
Indianapolis, IN

100% of Washington’s graduates have been accepted into a
post-secondary institution. Attendance has risen 8%,
reaching 96% in 2008-09 and exceeding the district goal of
95%. Under the new state formula, the school had a 49%
graduation rate in 2008 (47% was the district-wide average), and
an additional 20% of seniors remained in school.

Fannie Lou Hamer High School — Bronx, NY

In 2007-08, Fannie Lou met 100% of its improvement targets
from the previous year. With an overall score of 90.7 (measures
in four areas: school environment, student performance, student
progress, and closing the achievement gap). Among 2006-07
graduates, more than half planned on attending a four-year
college, while an additional 38 % planned on attending a two-
year college.

Oyler Community Learning Center — Cincinnati
Public Schools, Cincinnati, OH

Oyler Community Learning Center became a Cincinnati Public
School community school pilot site in 2007-08. Since that time
no students have dropped out. The school is located in a
community that is more than 25% illiterate and, according to
school staff, many of the students who attend say they did not
consider attending college as a serious possibility. Oyler is co-
located with a Boys & Gitls Club and a school-based health
center where students are able to get free, nutritious, hot meals
provided by Freestore Foodbank and have access to full health
services such as dental, vision, and mental health care. The
school has mentoring and college preparation readily available,
linking students to healthy, caring adults and academic/career
advisors. The school’s supporters believe that the success students
are experiencing comes because the community and school
purposefully joined together to level the playing field, open the
door to high school graduation, college attendance, promising
careers, and a transition to a healthy and productive adult life.

From 2000 to 2008, the Cincinnati school district’s 17 high
schools have seen the overall graduation rate improve from 51 to
82 percent. When the district committed to making every school
a Community Learning Center, they also engaged in a $1 billion
Facilities Master Plan. The investment in schools provided an
opportunity to rebuild every school through an extensive
community engagement process, which is making a dramatic
difference for Cincinnati’s young people.

Parkrose High School — SUN Community Schools,
Portland, OR

In recent years, Parkrose High School has seen its dropout rate
fall from 8% to as low as 2% in 2006. Of the 566 students
regularly participating in community school activities in 2007-
08, 79% increased benchmarks in reading and 69%
increased benchmarks in math. The average daily attendance
of SUN students is 91%. According to teachers, of the students
who regularly attended SUN activities: 81% turned homework
in on time, 90% had a more positive attitude toward school,
81% improved classroom participation, and 78% improved on
finding alternative resolutions to problems. Under Oregon’s new
graduation formula, 72% of Parkrose’s 2008 seniors graduated,
compared to Portland Public Schools’ district-wide rate of 54%
and the state-wide rate of 68%.

Foster High School — Tukwila, WA

As a result of growing community school efforts, Foster had an
on-time graduation rate of 74.4% and an 82.5% extended
graduation rate in 2006-07, both of which are several points
higher than Washington’s state-wide average. Based on success in
Tukwila, CSC received funding to expand their programs into
several schools of the nearby Highline School District.

Community Links High School — Chicago, IL

Since graduating its first class in 2006, Community Links High
School has maintained a 99% graduation rate, with an 85%
college-going rate and 97% daily attendance rate. In the
summer of 2009, the principal will help launch a new high
school program at nearby Mason School, modeled after Spry
Community Links High School.

Little Village Lawndale — Chicago, IL

Across the four schools on the Little Village campus, there is a
90% daily attendance rate and less than 1% truancy rate. In
the spring of 2009, each school graduated its first senior class
and 75-80% of all seniors were on track for graduation
(compared to other neighborhood high schools, whose rates are
in the upper 40s).

Sayre High School — Philadelphia, PA

After completing its transition from middle to high school in
2006-07, Sayre’s first senior class had a 90% graduation rate
(compared to a city-wide rate around 50%). Of these graduates,
56% enrolled in post-secondary education, and community
school partners helped secure more than $50,000 in scholarships.
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Seniors had great success in the first year with 95% graduating
on time, 68.4% enrolled in a two-year or four-year college,
and 15.7% secured a full-time job upon graduation. In
2009, 84% of seniors are college-bound.

The Coalition for Community Schools, housed at the Institute for Educational Leadership, is an alliance of national, state and local
organizations in education K-16, youth development, community planning and development, family support, health and human services,
government and philanthropy as well as national, state and local community school networks. The Coalition supports the community school
strategy because it provides access and leverage of local resources and programs, changing the look and feel of the traditional school structure to
best meet the needs of children and families in the 21* century.

Martin Blank, Director

Sarah S. Pearson, Deputy Director
Coalition for Community Schools

¢/o Institute for Educational Leadership
4455 Connecticut Avenue, Suite 310
Woashington, DC 20008

(202) 822-8405; blankm@icl.org, pearsons@iel.org,

www.communityschools.org
February 2010
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Community Schools Across the Nation

A Sampling of Local Initiatives and National Models

COMMUNITY SCHOOLS are alive and
growing, serving millions of students across the
nation. Today, there are a number of national mod-
els and local initiatives that create their own flavor
of community school. This brief provides an over-
view of leading initiatives.

Community schools connect school and commu-
nity to serve the common good and to achieve
these results:

» Children are ready to learn when they enter
school and every day thereafter.

» All children and youth are engaged in aca-
demic experiences and enriched opportunities
that help them see positive futures and achieve
to high standards.

» Students are healthy—physically, socially,
and emotionally.

» Youth are prepared for adult roles in the
workplace, as parents and as citizens.

» Families and neighborhoods are safe, support-
ive, and engaged.

» Parentsand community members are involved
with the school and their own life-long learning.

» Students are engaged in real-world problem
solving as part of their curriculum and contrib-
ute to their communities.

How do community schools tap into the community?
\olunteers come to community schools to support
student academic, interpersonal, and career success.
Before- and after-school programs build on class-
room experiences and help students expand their

horizons, contribute civically to their neighborhood,
and have fun. Family-support centers at the com-
munity school facilitate parent involvement and
enrichment classes for adults around topics such

as child rearing, employment, housing, and other
services. Medical, dental, and mental-health services
are readily available. Parents and community resi-
dents use the school as a place for community prob-
lem solving. Individual schools and the school sys-
tem work in partnership with community agencies,
parents, students, and neighborhood residents to
operate these unique institutions, deciding together
how to support student learning.

What Is A Community School?

A community school is a place and a set of partner-
ships between the school and community resourc-
es. The community school strategy integrates
academics, health and social services, youth and
community development, and civic engagement to
improve student learning and to develop stronger
families and healthier communities.

Community schools

are centers of the
community—open

to everyone—all day,
every day, evenings,

and weekends. Families,
local government, higher
education institutions,
businesses, community-
based organizations, and
local citizens are all involved.

Learn more about becoming a community school
at: www.communityschools.org

www.communityschools.org



LOCAL INITIATIVES

Chicago Community Schools Initiative

In 2001, when a group of business and philanthropic leaders
approached the Chicago Public Schools (CPS) with a proposal to
seed new “community school” partnerships through a public/private
venture, The Chicago Schools Initiative (CSI) was born. Leaders of
the CSI proposed raising private money, backed by matching funds
from the district, to expand a pilot program that paired schools with
community organizations. These schools emerged as full-service
community schools. Today, Arne Duncan, the superintendent of the
Chicago Public Schools supports over 150 community schools as part
of his strategy to improve outcomes for children. Under the CSI, a
school joins with a lead partner agency (LPA) that has at least three
years of experience in adult and youth programming. The school’s
advisory committee, the school, and the LPA develop a range of
voluntary after-school and weekend programming for students,
including a mix of sports and recreation, arts and cultural activi-
ties, tutoring, and academic enrichment. Programming for adults is
included in the form of English as a second language (ESL), career
education, nutrition, and parenting classes. Funding is leveraged
among the partnership to provide for additional services, including
on-site medical and dental care. Read more about CSI at: wwaw.
annenberginstitute.org

Communities in Schools (CIS)-Houston

CIS—Houston is an affiliate of the national CIS model. It is the
only comprehensive, campus-based, dropout-prevention program in
Houston that addresses the academic, physical, and emotional needs
of at-risk students on a year-round basis. In 2007, nearly 36,000 stu-
dents received 400,000+ hours of a variety of direct service through
CIS, with an average annual cost per student of only $225. They have
achieved a 98 percent stay-in-school rate, a 79 percent graduation
rate, and a 90 percent rate of improvement in academics, behavior,
and/or attendance. CIS—Houston removes obstacles to learning by
providing and coordinating social services directly at the school
campus—easing the burden on parents, freeing teachers to teach,
and allowing students to learn. Read more at: www.cishouston.org

Sayre High School, Philadelphia, PA

Sayre High School is a community school operating in partner-
ship with the Netter Center for Community Partnerships at the
University of Pennsylvania. As a community school, Sayre not only
has a health clinic and after-school program, but they infuse com-
munity issues directly into the curriculum. Through a methodology
called service learning, teachers and students tap into the community
to address health challenges such as lead-based paint, obesity, and
hypertension, building awareness that helps the community at large.
The university’s facility and its students in medicine, nursing, social
work, dentistry, and law assist students and teachers at the commu-
nity school. All Sayre students are invited to participate in intern-
ships at the university. The Netter Center partners with ten other
schools in West Philadelphia. Attendance at Sayre is significantly
higher than citywide averages. Read more at: www.upenn.edulccp/
uacs/university-assisted-community-schools.html

Schools Uniting Neighborhoods Community Schools

Throughout Multnomah County, 54 Schools Uniting Neighbor-
hoods (SUN) Community Schools coordinate to provide educa-
tional, recreational, social, and health services across six school dis-
tricts. SUN Community Schools are a collaboration of Multnomah
County Department of Human Services, the City of Portland

Parks and Recreation, nonprofits, and local school districts. SUN
Community Schools seek to unite the neighborhood by extending
the school day and serving as a community “hub.” Extended-day
academic and enrichment programs are linked with the school day
and include family involvement and strengthening programs; health
and social services for students, family, and community members;
community events; and adult education classes. Direct services
are supported by partnerships with other
community institutions, such as libraries,
parks and community centers, neighbor-
hood health clinics, and area churches and
businesses. SUN Community Schools serve
citizens of all ages—from preschoolers to
seniors—with a focus on students in the
immediate school community. Participating
students have shown strong gains in academ-
ics, attendance, behavior and youth assets,
including gaining confidence in school sub-
jects and teamwork. Learn more about SUN
Schools at: www.sunschools.org

Tulsa Area Community Schools Initiative (TACSI)

The TACSI community school initiative operates in participating
neighborhood elementary schools in the Tulsa and Union districts. It
is an initiative of Tulsa’s Metropolitan Human Services Commission
and is both coordinated and supported by the Community Service
Council of Greater Tulsa. The Council, founded in 1941, is a non-
profit, citizen-led, United Way agency that provides leadership to
help the community work together in identifying and addressing
its health and human service needs. TACSI is establishing 12 com-
munity schools—six in Tulsa and six in Union. The initiative has a
strong health component through a partnership with the Oklahoma
University at Tulsa Health Sciences Center. Working groups focus
on early childhood, health and health education, mental health and
social services, family and community engagement, youth develop-
ment and out-of-school time, neighborhood development, and life-
long learning. Learn more about the Tulsa Area Community Schools
at: www.tacsi.org

United Way of Greater Lehigh Valley’s Community

Partners for Student Success Initiative (COMPASS)

Led by the United Way of the Lehigh Valley’s COMPASS Initiative,
schools and their surrounding communities are helping local stu-
dents prepare to graduate from high school ready to lead meaningful
and productive lives. The COMPASS Community Schools Initiative
began in 2005 to engage leaders in the business community, medical
clinics and linked healthcare services, family centers, preschools and
daycares, comprehensive after-school programs, community service
programs through local colleges, and more. Serving as an intermedi-
ary, COMPASS convenes partners, funds and sustains the process of
relationship building, and provides the training and technical assis-
tance needed to develop a results-based community school strategic
plan. At present, the regional initiative—involving two counties,
three school districts, and five lead partner agencies—spans rural,
suburban, and urban communities to serve 11 schools. Data collected
provide evidence of improved student behavior, academic perfor-
mance in reading and math, family health and sustainability, parent
involvement, and youth community involvement. Read more about
the COMPASS model in this article: www.communityschools.org/
CCSDocuments/community_schools_the_united_way.pdf

www.communityschools.org



NATIONAL MODELS

Beacons Schools

Beacons are school-based community centers located throughout all
five boroughs of New York City. Beacons emphasize the view that
positive outcomes for youth result from opportunities to develop
their talents and potential. In combination with community-wide
support services and closer connections between home and school,
these opportunities are intended to improve the learning and devel-
opment of young people. Community-based organizations with
expertise in youth and community development lead Beacons at
independent schools. Beacon-style community schools have been
replicated in San Francisco, Minnesota, Savannah, and Philadelphia.
Read more the Beacon model at: wwuw.feny.org

Children’s Aid Society

The Children’s Aid Society (CAS) serves more than 150,000 chil-
dren and their families at more than 20 schools throughout New
York City, in partnership with the Department of Education. CAS
schools combine the best educational practices with a wide range of
vital in-house health and social services to ensure that children are
physically, emotionally, and socially prepared to learn. Open early
mornings, afternoons, evenings, weekends, and summers, the school
serves as a true center of neighborhood life. It is more than a place
where children attend classes. They also receive medical and dental
care; speak to a counselor about a problem; stay after school to build
reading skills, play chess, work on a computer, take art and music
lessons, get help with homework, and practice sports; and attend
summer camp. Through its National Technical Assistance Center for
Community Schools, the model has been adapted by public schools
throughout the U.S. and as far away as Vietnam. Learn more about
CAS at: www.childrensaidsociety.org/communityschools

Communities in Schools

The Communities in Schools (CIS)
model is used by 200 local affiliates in
27 States, reaching over two million
young people. CIS is the nation’s larg-
est dropout prevention organization,
serving to champion the connection
of needed community resources with
schools to help young people successfully learn, stay in school, and
prepare for life. The model focuses on bringing caring adults into
schools to address children’s unmet needs. CIS provides the link
between educators and the community so that teachers are free to
teach and students who may be in jeopardy of dropping out have the
opportunity to focus on learning. For 30 years, the model has based
its work around “Five Basics™ 1) A one-on-one relationship with a
caring adult, 2) A safe place to learn and grow, 3) A healthy start and
a healthy future, 4) A marketable skill to use upon graduation, and 5)
A chance to give back to peers and community. To learn more about
CIS, please visit: hzzp://www.cisnet.orgldefault.asp

National Community Education Association

Community education is an educational philosophy “based on the
principles of community involvement and lifelong learning, expands
the focus to include enhanced educational opportunities for all,
structured parent and community involvement, community partner-
ships in support of education, and increased interagency coopera-
tion.” The goal of this philosophy is to create educated communities.
National Community Education Association (NCEA) advocates for
community education by working with related organizations, at the
national, state, and local levels, to promote:

P Parent and community involvement in
public education

P The formation of community
partnerships to address community
needs

P The expansion of lifelong learning
opportunities for all community
residents.

Numerous rural and suburban school districts have community edu-
cation programs in place. Learn more about community education
at: www.ncea.com

Schools of the 21st Century

The School of the 21st Century (21C) is a model for school-based
child care and family support services. There are currently over 1,300
21C schools across the United States. 21C was conceptualized at the
Yale University Bush Center in Child Development and Social Policy
by Professor Edward Ziegler, one of the architects of the federal Head
Start program. This model transforms the traditional school into a
year-round, multi-service center providing high-quality, accessible
services from early morning to early evening. It also eliminates the
distinction between child care and education, recognizing that learn-
ing begins at birth and occurs in all settings. The ultimate goal of the
21C model is to help provide affordable, accessible, and high-quality
services for all families—regardless of income level—to ensure the
optimal development of children. Read more about 21C schools at:
www.yale.edu/21Clindex2.html

University-Assisted Community Schools

Based out of the University of Pennsylvania, The Netter Center
for Community Partnerships, is a national partner in the commu-
nity schools movement. The University-Assisted Community School
Program engages students (K-16+) in real-world, community prob-
lem solving that is integrated into the school curriculum as well as
through extended day programs. The university community school
model has also been replicated nationally. From 1994-2004, 23
colleges and universities participated in the Netter Center’s national
replication project, through which local sites adapt the university-
assisted community school approach, while an additional 75 teams of
higher education, community, and school partners have been trained
in this model. Many others from across the U.S. and around the
world visit the Netter Center to study university-assisted community
schools. For more information, please Visit: www.upenn.edu/ccp/
uacs/university-assisted-community-schools.html

Coalition for Community Schools:

Martin Blank, Director
202-822-8405 x 167
blankm@iel.org

Sarah Pearson, Deputy Director
202-822-8405 x129
pearsons@iel.org

Find out about becoming a community school at:
www.communityschools.org

www.communityschools.org



Coalition for Community Schools Steering Committee Members

Ira Harkavy

Chairman, Coalition for Community Schools
Associate Vice-President and Director
Netter Center for Community Partnerships
University of Pennsylvania

Lisa Villarreal

Vice-Chair, Coalition for Community Schools
Education Program Officer

The San Francisco Foundation

Sharon Adams-Taylor
Associate Executive Director
American Association of School Administrators

Howard Adelman / Linda Taylor
Co-Directors

UCLA Center for Mental Health in Schools
Department of Psychology

Carlos Azcoitia

Founding Principal at the John Spry Community
School: Community Links High School

Assistant Professor, National-Louis University

Iris Bell
Deputy Director
Oregon Commission on Children and Families

Martin Blank
Director, Coalition for Community Schools
Institute for Educational Leadership

Amanda Broun
Senior Vice-President
Public Education Network

Nelda Brown

Executive Director

National Service-Learning Partnership at the
Academy for Educational Development

Daniel Cardinali
President
Communities in School

Joan Devlin
Assistant Director Education Issues Team
American Federation of Teachers

Joy Dryfoos
Independent Researcher

Ayeola Fortune

Director of Extended Learning and Develop-
ment Program

Council of Chief State School Officers

Josephine Franklin

Research Director

National Association of Secondary School
Principals

Cathy Gray
Associate Superintendent
Evansville-Vanderburgh School Corporation

Merita Irby

Managing Director

The Forum for Youth Investment
The Cady-Lee House

Tawa Jogunosimi
Assistant to the Mayor
Office of the Mayor, City of Chicago

Cli ordJohnson

Executive Director

Institute for Youth Education and Families
National League of Cities

Linda Juszczak
Interim Executive Director
National Assembly for School-Based Health Care

Peter Kleinbard
Director
Youth Development Institute

John Kretzmann
Co-Director
Asset Based Community Development Institute

Beth Lapin

Senior Associate

Schools of the 21st Century

Yale University, The Edward Zigler Center in
Child Development and Social Policy

Karen Mapp
Lecturer
Harvard Graduate School of Education

The Coalition for Community School’s Community Schools Across the Nation was made
possible through the generous support of the Stuart Foundation, with additional sup-
port from the Annie E. Casey Foundation, JP Morgan Chase Foundation, W. K. Kellogg
Foundation, The Atlantic Philanthropies, and The Charles Stewart Mott Foundation.

Molly McCloskey

Project Director

Association for Supervision and Curriculum
Development

Phil McLaurin
Director, External Partnerships and Advocacy
National Education Association

Mary Jo Pankoke
President
Nebraska Children and Families Foundation

Terry Peterson
Chairman
Afterschool Alliance

Jane Quinn

Assistant Executive Director for Community
Schools

The Children’s Aid Society

Beth Robertson
Executive Director
National Community Education Association

Brent Schondelmeyer
Communications Director
Local Investment Commission

Rachel Tompkins
Executive Director
The Rural School and Community Trust

Roger Weissberg

President

Collaborative for Academic, Social, and Emo-
tional Learning

University of lllinois at Chicago
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4455 Connecticut Avenue, NW, Suite 310
Washington, DC 20008

Institute for Educational Leadership
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Naional 2010 CUBE
=r Affiliafe MEETINGS
CALENDAR

CUBE Issues Forum & Congressional
Luncheon on Capitol Hill

(held in conjunction with NSBA’s FRN Conference Jan.31-Feb. 2, 2010)
January 30 & February 2, 2010

Hilton Washington Hotel

Washington, DC

CUBE Issues Forum January 30, 2010

CUBE Congressional Luncheon February 2, 2010

CUBE Site Visits & Urban Programming

(held in conjunction with NSBA'’s Annual Conference April 10-12, 2010)
April 9-11, 2010
The Palmer House Hilton Hotel

Chicago, IL
CUBE Site Visit and Conference programming April 9-11, 2010
NSBA Annual Conference Programming April 10-13, 2010

CUBE Issues Seminar
June 24-26, 2010
Renaissance Hollywood Hotel
Los Angeles, CA

CUBE Annual Conference and

Awards Luncheon
September 30-October 2, 2010
Renaissance Harborplace Hotel
Baltimore, MD

The CUBE program is the urban component of the National Affiliate program at NSBA. You must be a member in
good standing with your state school boards association to participate in CUBE.

Visit CUBE’s website for up-to-date information on what’'s happening with CUBE!! Members can read the
latest version of the Urban Advocate; download upcoming conference brochures, handouts from previous
meetings, links to all member-districts, and much more!! http://www.nsba.org/cube




CUBE MEMBER DISTRICTS

Birmingham Public School System, Birmingham, AL
Montgomery Public Schools, Montgomery, AL
Little Rock School District, Little Rock, AR
Alhambra Elementary School District, Phoenix, AZ
Cartwright School District #83, Phoenix, AZ
Phoenix Elementary School District #1, Phoenix, AZ
Roosevelt School District #66, Phoenix, AZ
Sunnyside Unified School District #12, Tucson, AZ
Chula Vista Elementary School District, Chula Vista, CA
Orange County Board of Education, Costa Mesa, CA
Los Angeles Unified School District, Los Angeles, CA
Twin Rivers Unified School District, McClellan, CA
San Francisco Unified School District, San Francisco, CA
Aurora Public Schools, Aurora, CO
Bridgeport Public School District, Bridgeport, CT
New Haven Public School District, New Haven, CT
Broward County School District, Ft. Lauderdale, FL
Duval County School Board, Jacksonville, FL
Miami-Dade County Public Schools, Miami, FL
Hillsborough County School District, Tampa, FL
Palm Beach County School District, West Palm Beach, FL
Atlanta Public Schools, Atlanta, GA
Fulton County Schools, Atlanta, GA
Clayton County Public Schools, Joneshoro, GA
Savannah-Chatham Public Schools, Savannah, GA
Hawaii State Board of Education, Honolulu, HI
Des Moines Public Schools, Des Moines, I1A
Chicago Public Schools, Chicago, IL
East Saint Louis School District #189, East Saint Louis, IL
Elgin School District Unit #46, Elgin, IL
Community High School District #218, Oak Lawn, IL
General George S. Patton School District, Riverdale, IL
School City of East Chicago, East Chicago, IN
Fort Wayne Community Schools, Fort Wayne, IN
Indianapolis Public Schools, Indianapolis, IN
South Bend Community School Corp., South Bend, IN
Jefferson County Public Schools, Louisville, KY
E. Baton Rouge Parish, E. Baton Rouge, LA
Jefferson Parish School Board, Marrero, LA
Orleans Parish Public Schools, New Orleans, LA
Boston Public Schools, Boston, MA
Baltimore City Public Schools, Baltimore, MD
Baltimore County Public Schools, Towson, MD
Prince George’s County Board of Ed., Upper Marlboro, MD
Detroit Board of Education, Detroit, Ml
Grand Rapids Public Schools, Grand Rapids, Ml
Pontiac Public School District, Pontiac, Ml
St. Paul Independent School District #625, St. Paul, MN
Ferguson-Florissant School District, Ferguson, MO
St. Louis Public Schools, St. Louis, MO
Kansas City School District, Kansas City, MO
Jackson Public School District, Jackson, MS
Charlotte-Mecklenburg Schools, Charlotte, NC
Durham Public Schools, Durham, NC
Cumberland County School District, Fayetteville, NC
Guilford County Public Schools, Greensboro, NC
Wake County Public Schools, Raleigh, NC

Lincoln Public Schools, Lincoln, NE
School District of Omaha, Omaha, NE
Camden City Public Schools, Camden, NJ
East Orange School District, East Orange, NJ
Jersey City School District, Jersey City, NJ
Newark Public Schools, Newark, NJ
Piscataway Township Board of Education, Piscataway, NJ
Plainfield Board of Education, Plainfield, NJ
Trenton Public Schools, Trenton, NJ
Albuquerque Public Schools, Albuguerque, NM
Washoe County Public Schools, Reno, NV
Buffalo Public Schools, Buffalo, NY
Mount Vernon School District, Mount Vernon, NY
Rochester City School District, Rochester, NY
Syracuse City School District, Syracuse, NY
Wyandanch Union Free School District, Wyandanch, NY
Yonkers Public Schools, Yonkers, NY
Akron Public Schools, Akron, OH
Cincinnati City School District, Cincinnati, OH
Cleveland Municipal School District, Cleveland, OH
Columbus City Schools, Columbus, OH
Dayton Public Schools, Dayton, OH
Toledo Public Schools, Toledo, OH
Warren City School District, Warren, OH
Warrensville Heights City Schools, Warrensville Heights, OH
Youngstown City School District, Youngstown, OH
Oklahoma City Public Schools 1-89, Oklahoma City, OK
Tulsa Public Schools, Tulsa, OK
School District of Lancaster, Lancaster, PA
School District of Philadelphia, Philadelphia, PA
Pittsburgh Public School District, Pittsburgh, PA
Reading School District, Reading, PA
Richland County School District One, Columbia, SC
Knox County Schools, Knoxville, TN
Memphis City Schools, Memphis, TN
Metro Nashville Public Schools, Nashville, TN
Austin Independent School District, Austin, TX
Brownsville Independent School District, Brownsville, TX
Dallas Independent School District, Dallas, TX
El Paso Independent School District, El Paso, TX
Ft. Worth Independent School District, Fort Worth, TX
Houston Independent School District, Houston, TX
Mesquite Independent School District, Mesquite, TX
Richardson Independent School District, Richardson, TX
Judson Independent School District, San Antonio, TX
San Antonio Independent School District, San Antonio, TX
Ft. Bend Independent School District, Sugar Land, TX
Alexandria City Public Schools, Alexandria, VA
Hampton City Schools, Hampton, VA
Norfolk Public Schools, Norfolk, VA
Portsmouth City Public Schools, Portsmouth, VA
Richmond Public Schools, Richmond, VA
Roanoke City Public Schools, Roanoke, VA
Virginia Beach City School District, Virginia Beach, VA
Virgin Islands Board of Education, St. Thomas, VI
Seattle School District #1, Seattle, WA
Milwaukee Public Schools, Milwaukee, WI



COUNCIL OF URBAN BOARDS OF EDUCATION
SERYING AMERICA'S URBAM PUBLIC 5CHOOL STUDENTS

National School Boards Association

Council of Urban Boards of Education
1680 Duke Street, Alexandria, VA 22314-3493
Phone: 703-838-6705/ Fax: 703-549-6719/ Email: cube@nsba.org
http://www.nsba.org/cube
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